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Disclaimer

These guidelines are intended to support teachers, school leaders and education authorities in
promoting safe, inclusive and trustworthy digital education environments, in line with European
values and applicable EU legislation.

This text includes examples of digital tools, resources and initiatives, along with the names of
the companies or organisations that provide them. These references are for illustrative purposes
only, and do not imply endorsement by the European Commission. The authors have aimed to
include freely accessible, widely used and diverse examples i especially those from Europe i
wherever possible.

This document is intended to provide support to teachers and educators in teaching digital
literacy and building resilience to disinformation among young people, including in the context of
Artificial Intelligence.

Co-funded by the European Union. Views and opinions expressed are however those of the
author(s) only and do not necessarily reflect those of the European Union.

Project First Choice 4 Young News 1 Quality Journalism in Times of Al and Fake News
2024-1-AT01-KA210-SCH-000251547

2026

FirstChoice4YoungNews.eu

https://creativecommons.org/licenses/by-sa/4.0/

Co-funded by ErasmUS'l' 2

the European Union Enriching lives, opening minds.



https://creativecommons.org/licenses/by-sa/4.0/

Content

Introduction: First Choice 4 YOUNG NEWS? ... .o 5
Why We Need Quality Journalism, Scepticism, and Curiosity in the Classroom ...................... 5
The Starting Point: TikTok vs. Daily NEWSPAPEN ......cccooeiiiiiiiii 5

About the Project: A Community Of PracCtiCe...........c.uuuviiiiiiiiiiiiiiiiieee e 5
No Wasted Time: Media Literacy as an Educational Mandate .............ccccooeeeiiiiiiiiiiienneiieennns 5
What You Will FINd iN ThiS GUIAE: ........uuiiiiiiiie et 6

Communication between Journalists and Schools and Students ..............eevveviiieivieiiieeiieeiieeeeenee, 7
Problem 17 Understanding JOUMM@IISIM .........coiiiiiiiiiiiiiiieee e 7
Problem 21 Creating MEEtING SPACES ......uuuiiiiiieiiiieiiiiiie e e e e eeeete e e e e e e et e e e e e e e e rear e e eeeeees 8
Problem 31 Youth Formats and Channels ...........c..uviiiiiiiiiiiiiiiiiee e 10

Media literacy: HOw to handle Fake NEWS? ..........uuiiiiiiiiiiiiiiiiiieeee e 13
What are the major ProbIEMS? ... e e e e e 13
EthiCS @nd GUIAEIINES ..o e e e e e e e e s e eeeaeeas 15

Future of Journalism in Relation to Educational Institutions in Times of Al and Fake News ...... 16
What are the major ProbIEMS? .. ... e e e e 16
0SS o] SIS0 (1110 L 17

What should teachers know aboudt...Al.,..d.i.s...n8

How to implement this knowledge in the ClasSroOmM?..........ooiiiiiiiiiiiiiiiii e 20
Ethics and GUIAEINES........oeiiiiiieieeeee ettt e et et e e e e e e e e e e e e eeeeeeeeees 22
(@70 0 Tox 111 o o 1RO PPPPPPR PP 23
Y o] o= o [ PO PRRPP PP 25
Mentimeter SUIVeY (TIZIANA COZZI) ....ccuueiiiiiiee ettt e e e aeeas 25
Working Sheet TECHNOLOGY (IIS Paolo Sarpi) ....ccoevviiiiiiieeiiieeiiis et eeeeennns 30
News, News, NEeWS (TiZiaNa SEITONE).....c..uuiiiiiiiiiiiiieeeeieeeeeeeeeeeeeeeeeeeeeeeeeeeeeeeseeeeeeeeeereeeeeeeeeeeees 31
Fragen fur die Journalist:innen Questions for Journalists (IIS Paolo Sarpi).........c..ccccuvvveeeeen. 34
Lesson Plan: BREAKING THE NEWS (Tiziana COZZi) .....cccvveeuiiiiiiie e eeeeeven e 36
Project AJOURNALI SMA (Marina Chi.z.z.al.i.,..T.i39
Beyond the Surface: Colours, Symbols, and the Journalist's Mindset (Tiziana Cozzi) ........... 42
LESSON PLAN: How to Fact-Check Information Online ............ccceeeiiiiiiiiiiiiiee e 53
Lesson ldea: Creating FaKe NEWS ........ocouiiiiii e e e e e e e e e e e e e 58
Slides-Pr esentation by Maj.a..Mi.l.l..Kr.ahb.o.nij.a.... 60

Lesson Plan: USING RELIABLE SOURCES FOR RESEARCH ON CURRENT HISTORICAL

Co-funded by ErasmUS+ 3

the European Union Enriching lives, opening minds.

or mat i

i ana

C



FACTS (Fabiola FONTANEI) .....oeiiiiiiiiiie et 68

|l dea fr om Maj ai Tdsk usind Al iK theasbbject histOry ........cccccvveeviiiiiiiiieennnn. 73
Best Practice SE GG Ma PROIECT FAKE NEWS .......ooiiveiiececeieeeeceeeeee e 74
Guidelines: "The use of Large Language Models in School" .............cccccoiiiiiiiiiiiiie 85

Co-funded by Erasmus+ 4

the European Union Enriching lives, opening minds.




Introduction: First Choice 4 Young News?

Why We Need Quality Journalism, Scepticism, and Curiosity in
the Classroom

The Starting Point: TikTok vs. Daily Newspaper

In an increasingly digital world, the way young people consume information has changed
radically. Social media platforms like TikTok, Instagram, and YouTube are often the primary
sources of news, while traditional media formats are losing relevance. This creates a dangerous
gap: algorithms determine the news feed, filter bubbles emerge, and the boundary between
well-founded fact and manipulative fiction blurs, The project "First Choice 4 Young News"
therefore addresses the core question: How can we arouse young people's interest in serious
journalism and simultaneously make them resilient against disinformation?

About the Project: A Community of Practice

This guide is not a theoretical textbook but the result of a lively, cross-border exchange and
practical work. As part of the Erasmus+ project (20241 2026), schools from Austria, Italy, and
Slovenia have joined forces with journalists' clubs, media organisations, and Al experts of these
countries. In six summits teachers discussed not just about, but with journalists about current
challenges in media literacy. Students were also actively involved: they formulated critical
guestions for media makers, produced their own content, and used tools in an experimental
setting. This guide summarizes the findings of this transnational "Community of Practice".

No Wasted Time: Media Literacy as an Educational Mandate

A common concern among teachers is the lack of time within a tight curriculum. However,
Cristina Nadotti, journalist and former teacher, created guiding principle during the project that
serves as the motto for this guide (this approach was also supported by the others journalists
included in the project).

edia Literacy IS
e from Teaching

Why Teaching
Not Stealing Ti

Figure 1: Keynote by Journalist Cristina Nadotti
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Media literacy is not an additional burden but a tool that promotes critical thinking, a skill that is
just as essential for understanding literature and history, social sciences of all kind as it is for
civic education.

What You Will Find in This Guide:
It is modular and practice-oriented, it offers you:

Background Knowledge: Understand how editorial teams and journalists in general
work. How to establish (a better) communication between schools/teachers and
journalistis/media organisations. How to understand the dangers and challenges of Al
and Fake news and the mechanisms of "Information Disorder" (Mis-, Dis-, and
Malinformation)

Teaching Scenarios: Concrete ideas on how to bring journalists into the classroom
("Meet the Press") or how students can create their own fake news through "Learning by
Doing" to expose the mechanics of manipulation

A Look into the Future: An understanding of Artificial Intelligence in journalism i from
generative text production to detecting deep fakes

We invite you to use and adapt these materials and become part of a European community
committed to truth and democratic discourse.

Figure 2: Project Working Group at Lern.Film.Studio Salzburg
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Communication between Journalists and
Schoolsand Students

Fostering communication between Youth, Educators and Journalists means trying to reduce the
gap between different worlds and experiences. Our goal as teachers and journalists is to break
down barriers, create an understanding of journalistic work and foster a direct dialogue between
students and media professionals. Moreover, this should take place in the real world, in
classrooms as well as in TV studios and newspaper editorials. Teachers need first to meet the
journalistic world and develop a new mindset, so that we as teachers are ready to engage
ourselves and others for media literacy. We get ideas and insights, so that we can develop
didactical settings that work in a classroom. This means focusing the concrete competences of
media literacy according to the school curricular standard. This is a way to cope with hot
challenges, since media literacy, fake news and Al are part of everyday life, both for teachers
and for students.

We have to come from a new mindset to a new behaviour: knowledge is not enough, young
people should be active users of information and of serious journalism, not only passive
consumers: they should keep their trust in serious media and democratic structures. The
optimum step is to develop their awareness in their role in the media sphere as prosumers, i.e.
consciously producing information and consuming information. They need to understand the
important role of independent journalism for democracy.

From a journalistic point of view, it is essential that they learn how to introduce the topic to the
youngsters, engaging them and making them active, being aware that a frontal approach or a lot
of t heor y angmoredThis isvaoshaked point between the school system and the
journalistic system: focus on the communication - not on content - to foster critical thinking and
active citizenship.

Different problems need to be faced:

Problem 1¢ Understanding Journalism

Teachers feel the lack of necessary knowledge and skills.

What to do?

0 Train teachers in journalism and journalists in teaching.

Define information / media literacy and identify the basic knowledge and skills.
Foster motivation in order to overcome time constraints and resource limitations.
Collect ideas and activities, spread good practices.

O« O« O« O

Teaching impulse
Reflect with students on what the press is and what role it plays in every-day life (own media
biography)
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Mentimeter Survey (Tiziana Cozzi)
The starting point is an online class survey inve:
perception of the press as an fold medi umo. Studei
definitions of what the press is (from Wikipedia and bpd.de). Finally they prepare original
guestions for professional journalists.

Media Survey BHAK1 Salzburg (class 4AK)

TECHNOLOGY (Tiziana Cozzi, Fabiola Fontanel, Tiziana Serrone)
This educational idea explores the impact of techi
AIDA framework to analyse pros and cons. The process begins by building awareness through
provocative imagery and progresses to collaborative research on preferred digital tools and / or
social media platforms. The core is a structured debate with the Walt Disney Method.

News, News, News (Tiziana Serrone)
The educational focus is to introduce students to the role of journalism and news media in
contemporary society, encouraging critical engagement with information sources while fostering
communicative competence in English. Through a sequence of interactive and reflective
activities, learners develop an understanding of how news is produced, communicated and
interpreted across different media platforms.

Problem 2¢ Creating Meeting spaces

Students donodét care / arendét interested in journal
language used is too difficult to understand.

What to do?
0 Establish a common mindset among teachers and journalists, in order to foster reading
literacy and information literacy in students.

0 Develop media literacy and critical thinking in students.

0 Recognize the role media play in our lives: students need to learn how to analyse what
they see, we need to teach them how to act.

0 Meet the press: Cooperate with journalist association and host journalists at school, visit
a broadcast station and see in what conditions the news is covered.

0 Let students work as journalists themselves.

Co-funded by ErasmUS+ 8
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Figure 3: Project group at ORF Media Campus Vienna

Teaching Impulse
Write questions for journalists and interview them, simulate a press conference.

Figure 4: Students from BG/BRG Klosterneuburg present questions to the journalists

Questions prepared by students in Italy and in Slovenia

During this Erasmus Project, our students had the opportunity to meet real journalists
and ask them their questions. As teachers we encouraged them to be curious and
explore the profession from different perspectives.
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Figure 5: Video-Questions from SESG-Maribor -Questions by students for journalists

Here you can find some examples:
Fragen fiir die Journalist_innen (Tiziana Cozzi)
Brainstorming activity (IS Pascal Romentino/Italy)

Lesson Plan: BREAKING THE NEWS (Tiziana Cozzi)
This complete lesson plan for foreign languages fosters critical thinking and active citizenship
through different steps: from an interactive survey on media habits to a reflection on what the
press is and on the role of journalism. It culminates in the formulation of questions for a real or
simulated press conference. Combining a communicative approach with Task-Based Learning,
the plan ends with a metacognitive refl.ection on |

Problem 3¢ Youth Formats and Channels

Students have scrolling habits and arendt aware o0
consume; it isnbét easy for them to recognize cont

What to do?

0 Make students familiar with quality journalism, read the newspaper at school, talk about
manipulation and fake news.
Learn the words of journalism and create a glossary (ex. reliable sources, double fact
checking, mi sinformation,. di sinformati on, f ake
Act as a journalist: Have students learn about the job of a journalist and try to replicate it.
Activate the students: Involve them, let them make their own channel, pictures, graphs,
newspaper-article, press conference.

(@]

O¢ O«

the European Union Enriching lives, opening minds.
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Figure 6: Working session with teachers, students and journalists at the first Summit in Lern.Film.Studio Salzburg

Teaching Impulse
Read / Talk about the job of a journalist.

Project AJOURNALI SMA (Chizzali Marina, Cozzi T
This project focuses on the job of the journalist. Its core objectives include understanding the
journalistés role, identifying necessary skills al
as Afact checkingo or Adisinformationo. |t ends wi

students researching the impact of Al and collecting opinions / reflections on the relevance of
journalism today.

BEYOND THE SURFACE: COLORS, SYMBOLS AND THE JOURNALIST'S MINDSET
(Tiziana Cozzi)
It is a creative version of the Working Paper fAJol
Learning methodologies (Jigsaw) with the MLTV framework, to explore the profession of
journalism. The Jigsaw technique supports the reading activity focused on the job of the
journalist by visually organizing and comparing information from different perspectives. Through
the CSI thinking routine students associate the job with a color, a symbol and an image. The
second part of the project is a creative workshop, during which students write a short poem
called AElI fchend and produce a digital postcard.
synthesis of complex concepts through symbolic and digital tools.

- Co-funded by Erasmus+ 11
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0 TizianaSerrones fiNe ws , N e wStydenbs aliwcuss the media landscape
and critically evaluate different media channels.

They will identify and evaluate the advantages and disadvantages of different news media
(newspapers, radio, television, social media, and online platforms). The teaching aim is to
develop studentsé understanding of journalism and
society. Through discussion, analysis, and role-play activities, learners are encouraged to
critically evaluate different sources of information, express informed opinions, and engage with
authentic news-related communication.

Media Survey (Example from BHAK 1 Salzburg)

i’ ULTS

OF OUR MEDIA SURV,

Figure 7: Students from HAK 1 Salzburg present the results of their media survey
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Media literacy: How to handle Fake News?

The goal is to strengthen critical analysis skills, recognize disinformation, and understand
historical contexts.

Different challenges need to be faced:

What are the major problems?

Theory of disinformation: Students need to grasp the differences between
misinformation (unintentional false information), disinformation (intentional deceit for
economic gain or public harm), and malinformation (factually correct information used
harmfully).

Historical Background: Fake news is often treated as a modern issue, but fake news
is nothing new. Students often lack the awareness that propaganda and censorship
have existed throughout history, from ancient philosophers to war reportage.
Undermining Democracy: Disinformation actively undermines democracy and trust
in the media, making it difficult for students to navigate the modern information
landscape.

Identifying Intent: It is a major challenge to distinguish between advertisements and
news, real people and bots, serious authors and populists, or plain facts and sensational
controversial messages.

What to do?
Work out clear word definitions with students so they understand exactly what
information manipulation entails.

 Content Verification |
| |s this footage authentic? _ 4

- Co-funded by Erasmus+ 13
the European Union Enriching lives, opening minds.




Bring historical examples (such as Malleus Maleficarum vs. Copernicus) into the
classroom to foster critical engagement and provide a broader context for current
events.

. ZEMLJA
he Land That Ramembers, The Land That Fargets

sz

Figure 9: Discussion with the directors Tatjana Dordevic and Joshua Evangelista after viewing the
film "Zemlja - The Land That Remembers, The Land That Forgets" (2025)

Teach students how to carry out fact-checking, show them reliable fact-checking sites,
and co-create checklists to determine if a media outlet is trustworthy.

Suggested Lesson Plan (Tiziana S. and Fabiola F.)

Lesson Plan: Create your own fake news 1 working group Summit Vienna

Utilize best practice projects like the eTwinning project, where students collaborate
with peers from other countries via platforms like Padlet to share, compare, and
comment on examples of propaganda.
https://school-education.ec.europa.eu/en/etwinning/projects/first-choice-4-young-
news/twinspace/pages

Teaching Impulse:

Create a wordcloud for terms related to fake news, or host quizzes in Menti or Kahoot
featuring fast-check examples.

Start discussions by asking students where and when they have encountered fake news
in texts, images, videos, or audio.

Create multidisciplinary crossfaculty tasks: compare truth versus urban legend in
History, analyze statistics in Maths, or discuss science versus pseudoscience (e.g.,
vaccination and autism) in Biology.

Discuss with students whether society can be "vaccinated" against fake news, as it
spreads like a virus.

Learning by doing: Have students actively manipulate a text, image, video, or audio to

- Co-funded by Erasmus+ 14
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create their own fake news, which helps them practically understand the mechanisms of
manipulation.

Assign group interpretation tasks, such as having different groups edit the same short
nature video with different biases (e.g., confirming vs. denying climate change, or
treating it with humor vs. irony).

Ethics and Guidelines

Use established resources, such as the activities outlined in Chapter 7 of the EU
guidelines, to guide classroom projects: https://op.europa.eu/en/publication-detail/-
[publication/a224c235-4843-11ed-92ed-01aa75ed71al

Encourage the habit of questioning the intentions behind online posts T encourage
pupils to ask themselves who wrote the post and whether the aim is to manipulate or to
market a product.

Guidelines: Rely on official framewaorks, such as the European Guidelines, to structure
lessons around the distinct definitions of misinformation, disinformation, and
malinformation.

Future Outlook: By sharing and discussing examples of propaganda from the past and
today, students can help each other become more aware and critical about the
information they see every day, especially online.

§ites from which we took the
information

Sources to

Figure 10: Students of 1IS "Paolo Sarpi" present their fact checking projects in the subject history

The core aim of these activities is to show students that it is the interpretation of data
that turns them into more or less accurate information. Strengthening these critical
analysis skills is essential to combat the spread of information manipulation.

Co-funded by Erasmus+ 15

the European Union Enriching lives, opening minds.



https://op.europa.eu/en/publication-detail/-/publication/a224c235-4843-11ed-92ed-01aa75ed71a1
https://op.europa.eu/en/publication-detail/-/publication/a224c235-4843-11ed-92ed-01aa75ed71a1

Future of Journalisnin Relation to Educational
Institutions in Times of Al and Fake News

We have reflected on the events that we took part and had a strong discussion (the process,
how did we get to these solutions).

What are the major problems?

Education should not be political. It should not have financial pressure and it should
serve not only the needs of economy + politics but also in a greater part support society
development + personal development of the students in terms of humanity and welfare
for everyone.

TALIS research showed the rather negative attitude of teachers towards using Al; also in
general there is a lack of knowledge amongst teachers. The question is how to find a
balance between critical thinking and the readiness to use Al in a smart and creative
way that is useful for students who will be forced to live with it in the future and who
MUST know how to use this tool carefully and critically -

TALIS: input on the teachers use of and their attitude towards Al
https://www.oecd.org/en/publications/results-from-talis-2024 90df6235-en/full-
report/teaching-for-today-s-world _eefb146b.html#section-d1e4584-c5a624ed2b (chapter
Teaching for today's world - Technology and teaching)

Al and Fake News are very hard to recognize today even for experts and will probably
not be recognizable AT ALL in the future. This is a huge challenge for journalists as well
as for teachers and students and leads us to the question:

What should teachers know about Al , disinfor ma
never quite keep up and time resources are tight) as well as finding the right balance
bet ween what is necessary and wuseful and what

This is very much connected with political and financial pressure (what does the
government want and what is it paying for?); on the side of schools and educators as
well as on the side of media companies

Europe (and schools and basically everybody is depending too much on big tech
companies outside

Serious Journalism in terms of newspaper and television is not consumed by young
people and students do not know what exactly are the standards for trustworthy news,
how and where to find them; and they do not know why it is such a risk to trust only in
Al-information

(https://www.saferinternet.at/fileadmin/redakteure/Safer_Internet Day/Safer_Internet_Da
y_2023/Infographic_Fake News 2023 english.pdf)

Young people are not a relevant group - On one hand not fir politicians as voters and so

- again - they are not interesting neither for politics nor for journalists and media; (some)

media is still way behind when it comes to connect with young users on social media
which
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is basically the only information they are consuming. In short term thinking it does not
pay off to be concerned about young people. Long term - since they become voters and
consumers very quickly - they feel unimportant, not noticed and left over and have no
trust in policy (proofed by new studies, https://orf.at/stories/3424097/)

There are not enough relations between journalists and schools.

Possible Solutions:

School needs the support and clear decisions in favour of media literacy in all forms from
stakeholders, journalists, principals (e.g. Digcomp3.0 .framework from JRC
https://publications.jrc.ec.europa.eu/repository/handle/JRC144121 )

The school needs independent experts from different areas of expertise to advise and

help (e.g. journalists, historians, philosophe
exhibition "Information then and now" - at the National Liberation Museum Maribor
(https:// mnom.si/en/), where we also had a gui

and curator pedagogue at the museum, who is also the coordinator of the program

Museum for peace program. His goal is to trigger reflection among people on the

fundamental values that underpin modern Europe: freedom, tolerance, peace,

democracy, well-being, welfare, solidarity, diversity, the attitude towards consumerism,

and sustainable development. He connects these values with local stories from the past

that embody and serve as inspiration or examples. So we were made aware that fake

news is nothing new. Urog cited as an exampl e
Maribor City Hall, which never took place and of which there exists even a fake video:
https://youtu.be/z4avlL Ys3avQ?si=e504XPusMO82N5cz

| B _q)) 0:02/1:10

Hitler Speech Maribor 1941
History Speeches . ; <
@ 373 Abo{ner‘?{er\ £) 9 q Q Teilen D Speichern i Herunterladen

1.886 Aufrufe 02.03.2024
After Hitlers occupation of Yugoslavia in 1941, Hitler traveled to Maribor where he gave a speech at the town hall. Not many videos exist of this speech as Yugoslavia was not
developed and did not posses the tehnology to record a video of the speech. Only this voice recording exists.

Figure 11: Screenshot Fake Video "Hitler Speech Maribor 1941"
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https://orf.at/stories/3424097/
https://publications.jrc.ec.europa.eu/repository/handle/JRC144121
https://youtu.be/z4avLYs3avQ?si=e5O4XPusMO82N5cz

A good example are also the workshops of the Lern.Film.Studio when journalists come
to school and create news-spots and documentaries. Students can build their own short
documentaries and experience what it is like to be a serious journalist. Also it makes a
difference to discuss and work with experienced journalists because these experts can

tell other fAstoriesodo aaxdmpftaacts then teachers ¢
https://www.lernfilmstudio.eu/unsere-filme/

What should teachers know about Al, disinformation, fake
Yy S8 axXK
We have to define a solid background knowledge on the teacher's and student’s side,

they must know how it is working & we have to support soft skills like critical thinking to
rise up against these threatsé

It is necessary to implement these topics into curricula and teaching (special subject and
across all subjects - it is a cross-curricular competence):
Presentation by MajaVK from Maribor

Figure 12:Maj a Vi | i khowsmpradicaleiamples in her presentation at Maribor

Lesson Plan USING RELIABLE SOURCES FOR RESEARCH ON CURRENT
HISTORICAL FACTS by Fabiola Fontanel

A professional LEARNING COMMUNITY of teachers could help: Slovenia has them; in

Italy there are exi s thitps:gbetfeFinietnetdfoa 6 | earni ng hub
kids.europa.eu/en/knowledge-hub/rules-guidelines/futura-education-italian-future), also

the European schoolnet academy offers online-courses. The government as well as the

Co-funded by ErasmUS+ 18
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https://www.lernfilmstudio.eu/unsere-filme/

media must find ways to interact and cooperate with young people; the projects and

events of the Lern.Film.Studio as well as this project are possibilities to do so and show

how thiscouldwork. ( e. g. t he pr o) elcutg efna nsacchthau Nhaecrhr i c ht «
Vienna (https://www.lernfilmstudio.eu/video/sicherheit-in-wien/). There is a group of

teachers who are aware of this, but we need to promote it and it has to be established in

all schools (https://www.europeanschoolnetacademy.eu/ ); a bottom up approach from

ministry to informal groups would help, also online courses.

Again external experts could be helpful: Invite regional journalists to the school (e.g.
Lern.Film.Studio, lie detectors: https://www.lie-detectors.org/, connection with regional
newspapers, etc.), build up a connection to many experts of fake news and Al (e. g.
Science communicator Martin Moder: https://youtube.com/shorts/-
6LVdAIMZ2mwY?si=O0OMUGWVHPrMacOIx or https://youtu.be/djqt7LPEN68?si=Sx2cd-

BgvaJ-yW5n)

B8 PRESSECLUB PRES
’ SALZBURG SALZ

PRG

UB @ PRESSECLUB @ PRES
BURG #  SALZBURG SAL1

ECLUB @ PRESSECLUB
BURG SALZBURG ';RAE

Figure 13: Keynote " KI und Fake News" by Martin Moder

Schools and education need more money from their stakeholders and government
to build up knowledge, it might also be necessary to shift educational priorities for the
future challenges; also media companies need money to offer their knowledge and
expertise to schools; therefore we need to establish groups and task forces including
representatives from politics, education and media; Journalists need more money and
time to do serious research and fact checking.

There also must be more cooperation between Universities of Teacher Education and
media experts, media literacy must be a key focus in the education of future teachers
and should be taught by media experts/journalists.

- Co-funded by Erasmus+ 19
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https://www.europeanschoolnetacademy.eu/
https://www.lie-detectors.org/
https://youtube.com/shorts/-6LVdlM2mwY?si=OOMUGWVHPrMac0lx
https://youtube.com/shorts/-6LVdlM2mwY?si=OOMUGWVHPrMac0lx
https://youtu.be/djqt7LP6N68?si=Sx2cd-BgvaJ-yW5n
https://youtu.be/djqt7LP6N68?si=Sx2cd-BgvaJ-yW5n

We have to demand more transparency and independence from big tech companies
(stakeholders, government). This would serve schools as well as journalists; we have to
build our own open source solutions and not force schools e.g. to communicate via
Microsoft; we should build our own Al (on a European or a regional level like Slovenia is
just about to do for science questions), our government must build up more guidelines
and laws to prevent students and everybody from fake news; more transparency and
giving value when social media companies are using media information for free.

As already mentioned, schools should try to bring media experts into the classrooms and
establish regular cooperation, also media (especially regional media) should do the
same. Knowledge about WHAT IS SERIOUS JOURNALISM and why it is so important
for a democratic society must be part of different school subjects.

There must be general awareness on the topic of taking young people seriously and
important. On the media side as well as on the politicians side there must be build new
ways of connecting with young people on Atheir

To foster connections between journalism and education we must work on different
levels

organisation level (sustainable solutions who, when and where + money)
personal level (responsibility+ concern on the teachers and the journalists side)
social media as a Hub, communication tool for meeting of journalists, teachers
and students; Austrian contribution: e.g. films and projects of Lern.Film.Studio
(https://www.lernfilmstudio.eu/unsere-filme/)

use journalists to explain why fake news is so dangerous to democracy and
society

How to implement this knowledge in the classroom?

Teach not only techni ca-ldenodrdacy, sodetyphistory,.a;l so fAsoft
change the way you approach the curricula, adapt your teaching method; teachers need

mental flexibility and have to be adaptive, be interested, try to have pedagogical

courage.

MajaVi | i | K-rBasbRyacticea(extracted from her lecture)

Learning by doing - The Lern.Film.Studio has often succeeded in transferring journalistic
knowledge by let students work actively with it, this worked very well e.g. with the project

AfDa sch-dwgkked macht Nachrichteno in Vienna
(https://www.lernfilmstudio.eu/video/sicherheit-in-wien/ ), allow them to be journalists
themselves

o specified teaching about what is quality journalism and quality news including
reliable sources and how to recognize them
o material and link collections (e.g. Future documentary of this project)
Wor king paper AJournalismd from working gro

Co-funded by ErasmUS+ 20
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o Best practice from the Slovenian group (a research and classroom work)

o Best practice from the Italian group:
How news and news media can offer pupils the opportunity to express
their own opinions; comparison: how pupils and journalists can compare
their reading habits, media usage and ability to spot fake news
How to fact-check about historical issues, how to use fact-checking sites
and how to compare research results with contents produced by the bots.
Lesson Plan AUSI NG RELIABLE SOURC
CURRENT HI STORI CAL FA@GB®DO by Fabi

Do projects like 1st choice 4 young news, join ERASMUS programs

Pedagogical training: More connection between pedagogic university and teachers,
more up to date, more practical exchange, higher quality standards

Exchange within the teaching community: teachers sharing best practices and ideas
Collaboration between schools by eTwinning Activity: "Let's take serious news and see
how Al c¢ ani HaeekAkefalsifytrepéable news to test the limits of the technology
(Input Chris Pollek).

Discussion: "DisinformAl-tion" i Fact-checking in the age of Al (Input Marko

Mil osavl jevi i, PhD, the head of t h#nivprsitp j

of Ljubljana).

Analysis | Trump is averaging more than 50
false or misleading claims a day

Figure14:Keynot e ADi sii€CheckAhigi om: t heactAge of Al O

ES FOR
ol a F

ect at

by Mar k

Using material, platforms and link collections(e.g.iMedi a Literacy Resource
Teachers in Austriao)by Gerhard Rettenegger

o NewsinEnglishforKidsUV L asor i s
o Serious journalism on social media:
https://www.instagram.com/zeitimbild/
https://www.tiktok.com/@zeitimbild
https://www.youtube.com/@orfziberklaert
o Initiatives by media companies:
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https://www.canva.com/design/DAGconPmPuM/vsBwXAEiLYhTeUGH4oCEJA/view?utm_content=DAGconPmPuM&utm_campaign=designshare&utm_medium=link&utm_source=viewer
https://www.fdv.uni-lj.si/en/news-and-information/contacts/teachers/info/marko-milosavljevic/
https://www.fdv.uni-lj.si/en/news-and-information/contacts/teachers/info/marko-milosavljevic/
https://sites.google.com/view/first-choice-4-young-news-engl/startseite
https://sites.google.com/view/first-choice-4-young-news-engl/startseite
https://casoris.si/english/
https://casoris.si/english/
https://casoris.si/english/
https://www.instagram.com/zeitimbild/
https://www.tiktok.com/@zeitimbild
https://www.youtube.com/@orfziberklaert

https://www.derstandard.at/inland/bildung/medienkompetenz?dst=www.derstand
ard.at
https://bildung.orf.at/medienkompetenz-lehrkraefte100.html
o Media literacy initiatives: https://apa.at/checkbar/initiativen/
o Fact checking channel on Tik-Tok: https://www.digitalerkompass.at/bait/
o Offers from Safer Internet Center network: https://better-internet-for-
kids.europa.eu/en/sic
E.g. https://www.saferinternet.at/themen/kuenstliche-intelligenz,
https://www.saferinternet.at/wie-ueberprueft-man-onlineinhalte,
https://www.saferinternet.at/was-sind-faktenchecker-und-welche-gibt-es
o https://www.demoki.info/

00
@

Lie DetectoTrs

RITICAL T

»

Figure 15: Lie Detector and ORF journalist Philip Maschl leading a fact checking workshop

Ethics and Guidelines

Publication European Union: https://op.europa.eu/en/publication-detail/-
/publication/a224c235-4843-11ed-92ed-01laa75ed71al
Guidelines: "The use of LLM (Large Language Maodels) in School" 7 Rules for

authenticity, avoiding plagiarism, and data pr
Future Outlook: Schools and media together 1 Critical thinking in times of information
overload.TCompi | ati on of concise statements from ev

Film made by Lern.Film.Studio at the end of the project
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https://www.derstandard.at/inland/bildung/medienkompetenz?dst=www.derstandard.at
https://www.derstandard.at/inland/bildung/medienkompetenz?dst=www.derstandard.at
https://bildung.orf.at/medienkompetenz-lehrkraefte100.html
https://apa.at/checkbar/initiativen/
https://www.digitalerkompass.at/bait/
https://better-internet-for-kids.europa.eu/en/sic
https://better-internet-for-kids.europa.eu/en/sic
https://www.saferinternet.at/themen/kuenstliche-intelligenz
https://www.saferinternet.at/wie-ueberprueft-man-onlineinhalte
https://www.saferinternet.at/was-sind-faktenchecker-und-welche-gibt-es
https://www.demoki.info/

Conclusion

The "First Choice 4 Young News" Erasmus+ project (20241 2026) addresses the critical need to
bridge the gap between young people's digital media consumption and the requirements of
quality, independent journalism in an era dominated by Atrtificial Intelligence and misinformation.
Through a cross-border "Community of Practice" involving schools and media experts from
Austria, Italy, and Slovenia, the project established that media literacy is not a secondary
concern but a fundamental educational mandate essential for fostering critical thinking,
democratic discourse, and active citizenship.

The project concludes that effective media literacy requires a paradigm shift from passive
consumption to active engagement. The guide emphasizes that simply providing information is
insufficient; students must be empowered as "prosumers" who are capable of critically
producing and consuming content. Key challenges identified include a lack of communication
between educational and journalistic spheres, student disengagement with traditional media
formats, and the urgent need to address the ethical and societal impacts of Al-driven
disinformation.

To overcome these obstacles, the project proposes a multi-level implementation strategy:

1 Organizational Level: Schools need sustainable support, financial backing, and clear
mandates from stakeholders and governments to embed media literacy across curricula.

1 Pedagogical Level: Teachers should adopt flexible, adaptive methods, moving beyond
frontal instruction to "learning-by-doing" approaches, such as simulating press
conferences or producing short documentaries, which directly involve students in the
journalistic process.

1 Collaborative Level: Deepening the connection between educators and journalists is
vital. Establishing ongoing cooperation where media experts share real-world insights,
and where students engage in cross-disciplinary projects (e.g., historical analysis of
propaganda vs. modern digital manipulation), transforms the classroom into a dynamic
space for critical inquiry.

Ultimately, the future of journalism and education lies in a unified approach. As demonstrated by

the projectbés closing "Forum 2026, " protecting de
requires a collective commitment from politicians, educators, media companies, and students.

By fostering an environment where young people are taken seriously as active participants in

the media sphere, society can build the necessary resilience to navigate and shape a complex,
technology-driven information landscape.

There must be a huge commitment from the side of politicians, teachers and journalists, we can
only improve if all the groups work together.

There must be a general awareness for the forward-looking significance of media literacy and
therefore we must establish the frame (time, financial background,...) to anchor it long term into
our education system.
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Finally, we ALL as a society must deal with the big questions: Who are the future gatekeepers -

Who is training Al? How can we enlarge awareness?
We explored these questions at Forum 2026, the closing event of our project in Vienna.

SCHOOLS AND MEDIA TOGETHER m P

21 5. CRITICAL THINKING IN TIMES OF INFORMATION OVERLOAD

Flgure 16: Collection of photos from the Closing Event in Vienna

Erasmus+
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Appendix

Ideas for Teaching Scenarios

Mentimeter Survey (Tiziana Cozzi)

n « Mentimeter

B -~

Erasmus+ - First Choice for Young News? n
OMMUNIKATION n o
UND MEDIEN pEMwad i S
Vorbereitung auf das Treffen im Januar 2025 n r i
n -

B -

IIS "Paolo Sarpi”, San Vito al Tagliamento (PN) O .y
[ g
classe 4ATUR - prof.ssa Tiziana Cozzi -
« Mentimeter

Mentimeter .
Onboardingsession . % ©°
Please join by using the QR code below! n 0
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 Mentimeter

Wir haben schon uber alte und neue Medien gesprochen.
Welche Medien benutzt ihr am haufigsten?

das Handy / der Smartphone

der Computer / der Laptop

das E-Book
-® -
das Radio

das Fernsehen

die Presse

das Internet

am wenigsten

am haufigsten

Im Herbst habt ihr behauptet, dass die Presse ein altes
Mediumist. Seid ihr noch dieser Meinung? Warum?

Ja, weil sie die zeitung
online von lhrem handy
aus lesen kdnnen

ya weil es nur von alten
leuten benutzt wird

ja, weil ich das handy
benutze fur alles

Ja, weil es mit dem
Aufkommen der
Telefone weniger
genutzt wurde.

Co-funded by
the European Union

Ja, ich bin einverstanden.
Meinen Meinung nach ist
die Presse ein altes Medium,
weil Menschen das Handy
benutzen.

Ja, die Presse ein altra
Medium ist weil heute
das Handy benutzen

Enriching lives, opening minds.

® ©
w 2
 Mentimeter
“Ich bin immer noch der
Meinung, dass die Zeitung
altist, weil ich die
Nachrichten im Internet
suche.”
Ja, die presse ein altes
medium ist weil heute
das handy benutzen
o O
i a
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d Mentimeter

Im Herbst habt ihr behauptet, dass die Presse ein altes
Mediumist. Seid ihr noch dieser Meinung? Warum?

Ja, ich denke dass die
Presse ein altes Medium ist,
weil sie nicht digital ist

Ja, die presse ein altes
medium, weil es alles am
handy ist.

Ja, die Presse ein altes
Medium ist, weil es alle
telefon ist

Nein, meiner Meinung nach
ist es nichts Altes, aber es
gibt neuer Handy, die
Informationen schneller gibt

Ja weil das handy
benutz taglich

Ja, weil ich kann finde
das informatione in das
handy

Was assoziert ihr mit der Presse?

42 responses

taglich
trump

international

zeitung
alten kultur

café

epoche

z nachrichten

alitagsleben

worten

information

Co-funded by
the European Union

o oma
= § s

8; aktualisiert
>

auskunft

po nachricten

new york times

Ya, fur mich die presse ist ein
altes Medium, weil die junge
leute nutzen es nicht

Ja, weil ich die Presse nicht
verstehe. Ich benutze gern

das Handy.
o O
w 2
i Mentimeter
o O
i a
Erasmus+ 27
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d Mentimeter

DIE PRESSE - DEFINITION 1

"Heute steht die Presse fur die Gesamtheit aller
Zeitungen und Zeitschriften in jeglicher Form sowie fur
das damit zusammenhd&ngende Nachrichten- und
Meinungswesen. In gewissen Wortverbindungen (wie
etwa Pressearbeit, Pr precher, Pressekonferenz
etc.) steht der Wortteil ,Presse” in einem erweiterten
Sinne fur die Gesamtheit aller 6ffentlichen Medien
(einschlieBlich Horfunk, Fernsehen und Internet).”
Wikipedia)

&0

d Mentimeter

DIE PRESSE - DEFINITION 2

"Presse sind Zeitungen und Zeitschriften. Der Begriff
Presse beschreibt manchmal auch anderen Medien,
zum Beispiel das Radio oder das Fernsehen.

In der Presse gibt es Neuigkeiten und Informationen zu
wichtigen Themen.[...]

Journalisten und Journalistinnen berichten in
Zeitungen, Zeitschriften, Radio, Fernsehen oder
Internet tber Neuigkeiten. So erfahren die Burger und
Burgerinnen davon. Journalisten und Journalistinnen
sagen auch ihre Meinung. [...]

In Deutschland gilt die Pressefreiheit. "
bpdde

&0
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Wir haben die
Moglichkeit, mit
Journalisten/Innen
2u sprechen. Wir
sammeln hier eure
Fragen

DANKE!
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 Mentimeter
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Working SheelfECHNOLOGNS Paolo Sarpi

By Tiziana Cozzi, Fabiola Fontanel, Tiziana Serrone

AIDA: Awareness / Interest / Desire / Action

A

Being aware of the pros and c-dag
life

Showing students a funny image in which old and new technology are
present in a provocative way and collecting their reaction in a word
cloud

GROUP WORK

G.1: What is your favourite web tool?
G.2: What is your favourite device?

G.3: What is your favourite social media?

Short Group Research: Tell the story of your favourite tool / device /
social media

DEBATE TIME
Students compare their points of view
Discuss it with the Walt Disney Method
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News, News, News (Tiziargerrong

LESSON PLAN: News, news, news

Introduction

This lesson is about news and news media and gives learners opportunities to express their
own opinions. Learners start by talking about the news and considering the advantages and
disadvantages of the four main media sources i newspapers, radio, TV, social media and
websites. Then learners look at some headlines and invent the story behind one. Learners also
summarise a news story, discuss controversial quotes based on the topic of news, and finally
they step into the role of a news reporter to carry out an interview with a person from the news.

School Type:  Technical Institute for Tourism
Class: Second year
Student 8B(CHFR)v e |
Age: 15/16

Topic : News media, news headlines and news stories

Learning outcomes

Describe the advantages and disadvantages of different news media
Create a news story from a headline

Develop note-taking and summarising skills

Ask and answer questions about recent events

Materials: Presentation or student worksheet

(Optional) A selection of newspapers
(or learners can use mobile devices if they have internet access)
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Student s Wor ksheet
News éNewséNews
Lead -in: Discuss the questions.

A Isitimportant to you to know what is happening in your country? Why? Why not?
A Isitimportant to you to know what is happening around the world?
Why? Why not?

A How do you find out about the news?
A Do you always believe the news stories you see or hear? Why? Why not?

Task 1 : Write advantages and disadvantages of using these media as
a source of information.

advantages disadvantages

newspapers

radio

TV

Social media
and websites
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Decide which media is best and be prepared to say why!
Task 2 : Choose one of the headlines and guess or invent the story.

TAX CHEWING GUM TO PAY FOR CLEAN -UP
NASA ASTRONAUTS STILL STUCK IN SPACE
3-YEAR-OLDS ASKED TO MARK THEIR TEACHERS
TELEVISION KILLS, SAYS GERMAN PROFESSOR
WANT A DOG? TAKE A PERSONALITY TEST
WHALE CRASHES INTO FISHING BOAT

=4 =4 =4 -4 -8 A

Task 3 : Choose an interesting news story. Make notes and prepare
to give a summary.

Task 4 : Discuss these quotes with your classmates.

T You candét believe anything you read or
1 All the news you hear is bad news.
1 Famous people earn a lot of money from being in the news. They

shoul dndét complain when they have repor:
1 We need to see what is happening in the world. Visual images

are important for us to be able to understand.
T We dondot need to see the horrific thing:
Images and videos give us too much detail and invade the
privacy of real people.
The world is getting smaller as news is travelling faster.
Within ten years newspapers wonoét exi st
news online.
Bad news travels fast.
Fake news is a real danger to society.

)l
)l
il
il

Task 5: Imagine that you are a journalist. You have been asked
to interview somebody who has been in the news. Decide who
it is and write questions to ask them.

Then carry out a role play with a classmate. One of you is the
journalist, and the other is the person who has been in the
news.
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Fragen fur die Journalist:innen
Questions for JournalistéllS Paolo Sarpi)

Classe 4ATUR Fragen fur die Journalisten/Innen

Erasmus+: First Choice for Young News January 2025

Tiziana ®
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Lesson Plan: BREAKINKBE NEWS (Tiziana Cozzi)

I 'S @ Pa oil San Vamal Tadliamento (PN)
BREAKING THE NEWS: MIRRORING OUR MEDIA HABITS

CLASS: 4th Year i High School

SUBJECT: Foreign Languages LANGUAGE LEVEL: B1 (CEFR)
TEACHING SESSION: 2 lessons (60 minutes each) + Meeting with journalists

LESSON PLAN

Learning OutcomesBy the end of this experience, students will be able to:

A Discuss their media consumption using appropriate vocabulary.
A Express motivated opinions in a simple but coherent way.

A Formulate correct questions in a formal context.

A Actively participate in a real-life communicative situation.

A Demonstrate critical awareness in media use.

Methodology: Communicativé-unctional Approach_anguage is used as a tool to communicate in
realistic and authentic contexts; TaskBased LearningActivities are oriented towards an authentic
task (preparing and conducting a press conference); Digital LearningActive use of digital tools
(Mentimeter for real-time classroom polling).

Focused SkillOral interaction.
Learning Objectives

A Linguistic
0 Correctly use vocabulary related to new and old media. o Express
frequency and habits. o Produce short written texts (poll responses,
question formulation).
0 Interact appropriately in an authentic context.
A Active Citizenship

0 Develop critical thinking regarding personal media consumption. o
Understand the role of the press within the media landscape.

0 Understand the social role of journalism.
Intermediate Outputs

A Graphic representation of media consumption within groups.
A Mentimeter survey results.
A Individual questions.
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Final Output:
A Simulated Press Conference with Journalists.

PROCEDURE

STEP 1. Introduction to the Topic - Old and New Media

A LEXICAL ACTIVATION: Projection of images related to old and new media (telephone,
computer, laptop, television, mobile phone, newspaper, etc.). Students match vocabulary
to images and classify them as "old media" or "new media."

A REFLECTION ON PERSONAL MEDIA CONSUMPTION: Students individually reflect on
how often they use each medium, where they use them (home, school, car, etc.), and for
what purpose.

A GROUP WORK: In small groups, students report on their media consumption (Which

GeLl8a 2F YSRAIF R2 @&2dz dza $ ) &nd piasenttfeii Bsyilsina KA OK 2y

graph or in a visual organizer.
A IN PLENUM: groups refer about the results of their discussions
STEP 2: Mentimeter Survey

Students participate in a real-time Mentimeter poll and reflect on the role of the press.
Questions:

1. Which media do you most often usgRATING)
2. Is the press an old or a new medium? W(SHAORT OPEN ANSWER)
3.2 KAOK $¢2NR& R2 @&2dz | AMODRDMALDWDS A GK oalGKS

Teacher comments the collected words and gives students a definition of what the press is,
reflecting on its presence in every-day life (in real world and online).

STEP 3: Formulating Questions for Journalists
Students prepare for the meeting with the journalists and write their questions.
STEP 4: Press Conference with Journalists

Students meet the journalists and simulate a press conference; they interview the journalists
and record the answers.

STEP 5: Final Reflection

Students write a short final reflection on media use and journalism based on the "l used to
think... / Now I think..." routine.

FOLLOWJP

Various possibilities to collect student impressions and reflections on the experience:
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Students write a newspaper article about the experience or prepare a report for a TV
news program.

Students choose a keyword and create an Acrostic

Students collect learned information to create a CrosswordPuzzle.
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t NRP2S OO0 o WMariwebChigzali{ Tiziana Cozzi, Gianna
Pirag

JOURNALISM

Italian School: ORIENTAMENTO / PROFESSIONAL ORIENTATION or foreign language lesson

Austrian School: English lessons / foreign languages

GOALS: understanding the profession of the journalist - reflecting on the knowledge and skills
needed - learning what tools journalists use - introducing specific vocabulary related to the topic
(for ex. fact checking, debunking, misinformati on,

1 STEP 1: INTRODUCING THE TOPIC

WORD-CLOUD: collecting words for professions - create with students (for ex. with Mentimeter
or another online tool)

Talking about these professions:
LIST OF QUESTIONS:

1- Where do these people work?

2- What do they do?

3- Do they earn a lot of money?

4- What tools do they need?

5- What skills and qualities are important?
6- When do they work?

Showing ONE picture of a journalist: e.g. https://pxhere.com/en/photo/871400
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LIST OF QUESTIONS on journalism:

1. What is this personds job?
What is she doing right now?

Is her job important?

What skills and qualities are important?

Where do journalists work?

What tools do they need?

o0k whN

The last question is the main one in order to go on to step 2:

7. Are journalists still necessary today? Why?

1 STEP 2: INTRODUCING REFLECTION ON DOUBLE PERSPECTIVE AND
STORYTELLING

ONE video: the Guardian https://youtu.be/ SsccRKLLzU?si=AX8|D1EO1ZkuDFAA

- Stopping three times and asking students whatds

ONE picture like the one here (the seaside, one hand with shells, one hand with plastic and
waste):

Generated by gemini in workspace
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- By using both of these items students are invited to reflect on importance of looking at all
sides to get different perspectives in order to tell a story as a journalist - DOUBLE
PERSPECTIVE

0 STEP 3: JOURNALISM IN THE FUTURE

Research - internet + Al + Collecting opinions in the street: How important are journalists
today? Are they still necessary today? Why?

FINAL PRODUCT: WRITING A PROMPT FOR A VIDEO WITH Al / CANVA or GEMINI and
show the profession

FOLLOW-UP

Students prepare a LIST OF QUESTIONS for interviews with real journalists

Visiting with students a media house, in order to see where / how they work - ACTIVITY:
students interview journalists

FINAL OUTPUT:

At the end of the project students will prepare multimedia presentations or a padlet with their
activities, reflections and products.
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Beyond the Surface: Colours, Symbols, and the Journalist's
Mindset (Tiziana Cozzi)

Il 1 S @ Pa o-ISan VialTagliamento

A Creative DaF Lesson Plan for DAF- Students (Level A2)
GRADE: 12th grade
SCHOOL SUBJECT: German
DURATION: 2 lessons of 60 minutes each
GENERAL LESSON STRUCTURE

6 Methodology: Cooperative Learning: Jigsaw; MLTV (Making Learning and Thinking
Visible): CSI strategy (Color, Symbol, Image); Guided Creative Writing Workshop
(Elfchen); Digital Learning (production of a digital postcard with Digicard).

6 Core Skill: Reading Comprehension

6 Objectives:

o Read, understand and compare different texts regarding the same job;

o Exchange information cooperatively within a group using the target language;

o Analyze and synthesize information from various sources/texts; o Connect
linguistic, visual, and symbolic information;

o Creativelyre-el abor at e a Elfcbend (arnhd oduigchi tha | postcard

0 Intermediate Products: * A mind map/diagram created within the "expert groups";
o A comparative table completed within the "home groups" containing the main
information about the journalism profession (Beruf, Schulweg, Arbeitsort,
Tatigkeiten, Eigenschaften, Arbeitszeiten, Einkommen);
o An Elfchen (eleven-word poem) about the journalist's job as a creative and
linguistic re-elaboration;
o Areasoned choice of a colour, a symbol, and an image (CSI strategy i Making
Learning and Thinking Visible) to represent the job.
6 Final Output: Creation of a digital postcard using Digicard, containing:

o The group's Elfchen;
o The chosen colour, symbol, and image;

o A brief explanatory caption (optional).
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LESSON 1

PHASE 17 Introduction and Organization (Plenum)
0 Whole Class: Watching the video by The Guardian.

Pause the video 3 times, asking students to describe what they see and to guess/imagine what is
about to happen next.

0 Video Link: https://youtu.be/ SsccRKLLzU?si=0SDohd59SpwRNIQJ

0 Final Question: Fir welchen Beruf ist der Perspektivenwechsel wichtig? Warum? (Guide the
di scussion so t haspontankomslyjcamesonta | i st 6s | ob
0 Introduction to the Jigsaw activity: * The class is divided into 4 "Expert Groups";

0 Each group works on a different text. (The same job is introduced from a different point of
view)

PHASE 2A T Expert Group Work

0 Each group receives a text + worksheet (comprehension + vocabulary activities) and completes
the comprehension task.

PHASE 2B i Expert Group Work
0 Each group processes the text content and creates a mind map or a diagram.

0 Using the CSlI strategy from the MLTV framework, each group pairs the profession with a specific
color, symbol, and image.

LESSON 2
PHASE 31 Home Group Work (25 minutes)

0 Students return to their "Home Groups." Each student shares the information from his/her expert
text to fill in the comparative table about the job.

(@]

The home group compares their individual CSI results: students report their chosen FARBEN /
SYMBOL / BILD (colors/symbol/image) and vote/agree on the group's final combination.

PHASE 4A 1 Creative Re-elaboration (20 minutes)
0 Each home group collaborates to write their own Elfchen poem.
PHASE 4B 1 Creative Re-elaboration (10 minutes)

0 Each home group quickly creates a digital postcard using Digicard, incorporating their chosen
color, symbol, image, and their Elfchen. (This can eventually be assigned or finished as
homework).

PHASE 51 Feedback

O Brief oral reflection/feedback session: Welcher Text war am interessantesten? /
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Welche Digicard findet ihr am schdnsten / am interessantesten?... / Wie hat die Gruppenarbeit
funktioniert?

Additional Material (Der Journalist i Deutsch als Fremdsprache)

MATERIAL FOR THE JIGSAW i EXPERT GROUP

TEXT AT Der Journalist

Der Journalist ist ein interessanter und wichtiger Beruf. Ein Journalist arbeitet oft in einem
modernen Blro, aber auch drauf3en, zum Beispiel bei Veranstaltungen, in der Stadt oder auf
Reisen. Um Journalist zu werden, braucht man einen guten Schulweg: Nach der Schule
machen viele eine Ausbildung oder ein Studium im Bereich Journalismus, Kommunikation oder
Medien.

Ein Journalist sammelt Informationen aus verschiedenen Quellen. Er liest Dokumente, sucht
Nachrichten im Internet und macht Interviews mit Experten oder normalen

Menschen. Sehr wichtig ist, dass er die Informationen kontrolliert. Deshalb macht er oft ein
ADoubl e Fact Checkingh: Er pre¢ft die Informationel
Quellen.

Der Journalist schreibt Artikel oder bereitet eine Reportage vor. Er muss klar schreiben und
verschiedene Perspektiven zeigen. Die Arbeit ist oft stressig und die Arbeitszeiten sind nicht
immer regelmafig. Das Einkommen ist unterschiedlich und héangt von Erfahrung und
Arbeitsplatz ab. Gute Sprachkenntnisse, Neugier und Verantwortungsgefihl sind sehr wichtig.

Al Beantworte die Fragen:

Warum ist der Beruf Journalist wichtig?

Wo arbeitet ein Journalist?

Welche Informationsquellen benutzt ein Journalist?

Mit wem macht ein Journalist Interviews?

Warum ist es wichtig, Informationen zu kontrollieren?

Was bedeutet Adouble fact checkingif?
Was schreibt ein Journalist?

Warum ist die Arbeit oft stressig?

© © N o 00 & W NP

Wovon hangt das Einkommen ab?

=
=

Wir findest du den Beruf des Journalisten
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A21 Kreuze an:

1. Der Text ist:

3 personlich 3 informativ 9 erzahlend
2. Der Schwerpunkt des Textes:

3 Freizeit des Journalisten 9 Beschreibung des Berufs 8 private Probleme

A3 1 Richtig oder Falsch? Kreuze an:

1. Ein Journalist arbeitet nur im Biro. R
2 Double fact checking hilft, Fehler zu vermeiden. R
3 Der Journalist zeigt nur eine Perspektive. R
4. Die Arbeitszeiten sind immer regelmafig. R
5 Sprachkenntnisse sind wichtig fir den Beruf. R

A47T WORTSCHATZ T Finde im Text die Worter oder die Redemittel fir:

o] luogo di lavoro

0 controllo delle informazioni
0 caratteristiche personali

0 reddito

A5 1 DIE INFORMATIONEN VISUALISIEREN: crea una mappa mentale o una mappa
concettuale! ATTENZIONE, nei singoli nodi si ineriscono parole chiave, non frasi.

A6 T Entscheidet euch fur eine FARBE, ein SYMBOL und ein BILD, die zu diesem Beruf
passen.

FARBE:
SYMBOL:
BILD:
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TEXT BT Der Journalisti ein cooler Job

Der Journalist hat einen echt spannenden und abwechslungsreichen Job. Er sitzt nicht nur im
Biro, sondern ist oft unterwegs: auf Events, bei Interviews oder auf Reportagen. Der Schulweg
ist wichtig, denn nach der Schule machen viele Journalisten eine Ausbildung oder ein Studium
in Journalismus, Medien oder Kommunikation. Kurze Praktika sind auch sehr hilfreich, um zu
verstehen, ob der Beruf richtig flir jemanden ist.

Die wichtigste Aufgabe ist es, Informationen zu sammeln. Der Journalist spricht mit vielen

Menschen, sucht Nachrichten im Internet und liest offizielle Texte. Aber er muss vorsichtig sein

und seine Quellen kontrollieren. Eine wichtige St
doppelte Kontrolle der Informationen aus verschiedenen Quellen.

Danach schreibt der Journalist einen Artikel oder bereitet eine Reportage fiir Zeitungen oder
Online-Medien vor. Dabei soll er verschiedene Perspektiven zeigen. Die Arbeit kann stressig
sein, die Arbeitszeiten sind oft flexibel. Das Einkommen ist am Anfang nicht immer hoch, aber
viele finden den Beruf toll, weil kein Tag wie der andere ist und man immer etwas Neues lernt.

B1i Beantworte die folgenden Fragen:

Warum ist der Job spannend?

Wo ist der Journalist oft unterwegs?
Welche Aufgaben hat ein Journalist?
Warum ist die Arbeit manchmal stressig?
Wann arbeitet ein Journalist?

Wie ist das Einkommen am Anfang?

Welche Eigenschaften sind wichtig fur den Beruf?

© N o g M W NP

Wie findest du den Beruf des Journalisten? Warum?

B2 1 Kreuze an:

1. Der Text ist:
5 offiziell 5 informell 3 technisch
2. Der Text will:
3 informieren 3 motivieren 8 kritisieren
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B3 1 Richtig oder Falsch? Kreuze an:

1. Der Journalist arbeitet jeden Tag zur gleichen Zeit. R F
2 Der Beruf ist abwechslungsreich. R F
3 Am Anfang ist das Einkommen oft niedrig. R F
4, Der Journalist braucht keine besonderen Eigenschaften. R F
5 Kein Tag ist wie der andere. R F

B4 17 WORTSCHATZ: Erganze

1. Ein Journalist macht mit vielen Menschen.

2 Er schreibt fur Zeitungen oder Online-Portale.
3. Die Arbeitszeiten sind oft

4 Der Beruf ist , weil man viel erlebt.

B5 - DIE INFORMATIONEN VISUALISIEREN: crea una mappa mentale o una mappa
concettuale! ATTENZIONE, nei singoli nodi si ineriscono parole chiave, non frasi.

B6 - Entscheidet euch fir eine FARBE, ein SYMBOL und ein BILD, die zu diesem Beruf
passen.

FARBE:
SYMBOL:
BILD:

TEXT C 1 Journalist ist mein Traumberuf
Ich heil3e Martin und besuche das Gymnasium in Berlin. Journalist ist mein Traumberuf.

Ich interessiere mich sehr fur Nachrichten, aktuelle Themen und das Leben in anderen Landern.
In der Schule mag ich besonders Fremdsprachen, Deutsch und Geschichte, weil sie mir helfen,
Texte zu verstehen und gut zu schreiben. Nach der Schule méchte ich eine Ausbildung oder ein
Studium im Bereich Journalismus, Kommunikation oder Medien machen. Praktika in einer
Redaktion finde ich auch sehr wichtig.

Co-funded by ErasmUS"' 47

the European Union Enriching lives, opening minds.




Ein Journalist sammelt Informationen aus verschiedenen Quellen. Er liest Artikel, sucht

Nachrichten im Internet und macht Interviews mit vielen Menschen. Sehr wichtig ist es, die

I nformationen zu kontrollieren. Deshal b macht ein
vergleicht verschiedene Quellen. So kann er korrekte und zuverlassige Texte schreiben.

Der Journalist schreibt Artikel oder bereitet eine Reportage vor. Er muss klar und verstéandlich
schreiben und verschiedene Perspektiven zeigen, nicht nur eine Meinung. Die Arbeit kann
stressig sein und die Arbeitszeiten sind nicht immer regelméaRig. Trotzdem finde ich den Beruf
sehr interessant, weil man viel lernt, reist und die Welt besser versteht.

C1i Beantworte die Fragen:

Warum ist Journalist der Traumberuf von Martin?
Welche Schulfacher mag Martin besonders?
Was mochte er nach der Schule machen?
Warum sind Praktika wichtig?

Wie sammelt ein Journalist Informationen?
Warum ist Double Fact Checking wichtig?

Wie findet Martin die Arbeitszeiten des Berufs?

© © N o 00~ W DN

Wie findest du den Beruf des Journalisten? Warum?

C21 Kreuze an:

1. Der Text ist:

3 informativ @ personlich

2. Die Meinung zum Beruf ist: 5 offiziell

3 negativ 5 neutral 3 positiv

C3 7 WORTSCHATZ: Finde im Texr die folgenden Worter:

0 Tirocinio o praticantato

o} Studi universitari

o} Fonti

0 Prospettive / punti di vista
o} Orari di lavoro
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C4 - DIE INFORMATIONEN VISUALISIEREN: crea una mappa mentale o una mappa
concettuale! ATTENZIONE, nei singoli nodi si ineriscono parole chiave, non frasi.

C5 - Entscheidet euch fir eine FARBE, ein SYMBOL und ein BILD, die zu diesem Beruf
passen.

FARBE:
SYMBOL:
BILD:

TEXT D71 Ich arbeite als Journalist

Ich heil3e Hannelore, arbeite seit mehr als zehn Jahren als Journalistin und habe viel Erfahrung
in diesem Beruf gesammelt. Nach dem Abitur habe ich Journalismus und Kommunikation
studiert und danach mehrere Praktika in verschiedenen Redaktionen gemacht. Heute arbeite
ich in einer groRen Redaktion, aber oft bin ich auch drauRen unterwegs, zum Beispiel bei
Veranstaltungen oder auf Reisen.

Meine Arbeit ist sehr abwechslungsreich. Jeden Tag sammle ich Informationen aus

unterschiedlichen Quellen, lese offizielle Dokumente und mache Interviews mit Experten oder

normalen Menschen. Bevor ich einen Artikel schreibe, kontrolliere ich die Informationen sehr

genau. Eine wichtige Strategie ist das ADoubl e Fa
Fakten. Das ist wichtig, um Fehler zu vermeiden.

Ich schreibe Artikel und bereite Reportagen fiir Zeitungen und Online-Medien vor. Eine
Journalistin muss objektiv sein und verschiedene Perspektiven zeigen. Die Arbeit ist manchmal
stressig, weil die Termine kurz sind. Die Arbeitszeiten sind oft unregelmafig, auch am Abend
oder am Wochenende. Das Einkommen ist stabil, aber der Beruf ist vor allem interessant, weil
er Verantwortung hat und eine wichtige Rolle in der Gesellschaft spielt.

D11 Beantworte die folgenden Fragen:

Wie lange arbeitet Hannelore als Journalistin?
Was hat sie nach dem Abitur gemacht?

Wo arbeitet sie heute?

Welche Tatigkeiten macht sie jeden Tag?
Warum ist Double Fact Checking wichtig?

Was muss ein Journalist beim Schreiben beachten?

N oo g bk~ w0 bd PR

Wie sind die Arbeitszeiten?
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Wie findet Hannerlore ihren Beruf?

Wir findest du den Beruf einer Journalistin?

D21 Richtig oder Falsch? Kreuze an:

1.

2
3.
4

Der Journalist arbeitet nur im Buro.
Praktika sind gute Erfahrungsmaoglichkeiten.

Die Arbeit ist immer entspannt.

Der Beruf hat eine wichtige gesellschaftliche Rolle.

D317 WORTSCHATZ i Finde die Worter im Text:

O« O« O« O«

(@]

Esperienza
Redazione
Fonti
Responsabilita

Errori

A U XU X

L e o |

D4 - DIE INFORMATIONEN VISUALISIEREN: crea una mappa mentale o una mappa
concettuale! ATTENZIONE, nei singoli nodi si ineriscono parole chiave, non frasi.

D5 - Entscheidet euch fir eine FARBE, ein SYMBOL und ein BILD, die zu diesem Beruf

passen.

FARBE:
SYMBOL:
BILD:
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MATERIAL FOR THE JIGSAW i HOME GROUP

GRUPPE VON:

,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,

,,,,,,,,,,,,,,,,,,,,,,

eeeeeeeeeceeeeeceeeeeceecee.

1- IN DER GRUPPE: Jeder Schiler / Jede Schiilerin stellt den Text vor. Sammelt und vergleicht
die Informationen:

Text A

Text B

Text C

Text D

ARBEITSORT

TATIGKEITEN

ARBEITSZEITEN

EINKOMMEN

EIGENSCHAFTEN

SCHULWEG

AUSBILDUNG

MEINUNG

Co-funded by
the European Union
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- Wir entscheiden uns fir:

FARBE:
SYMBOL:
BILD:

2- KREATIVE AUFGABE: EIN ELFCHEN IN DER GRUPPE SCHREIBEN

Struktur:

1
2
3
4

TITEL

parola i il tema (nome)

parole i descrizione (aggettivi)
parole T azione (verbi)

parole 7 frase / opinione

1 parola i conclusione o sentimento

Totale: 11 parole

0 Schreibt ein El fchen zum Beruf AJournali st
0 Erstellt eine AlSeenthéltiie Farbe / d&siSygriba /adasdild /
das Elfchen

https://ladigitale.dev/digicard/#/

BEISPIEL: DIGCARD DER KLASSE3BTURi I I S APaol o Sar pi fi

JOURNALISMUS

Journalist

Kreativ, stressig

lesen, schreiben, reisen
sehr gut bezahlter Beruf
Kommunikation
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LESSON PLAN: How to F@beck Information Online

By TIZIANA SERRONE, FABIOLA FONTANEL IS P. SARPI

School Type: Technical Institute for Tourism
Class: Third year
Subject: English (ESL)
Student BH(CEFR)v e |
Age: 1671 17
Time: 2 hours (can be adapted to a 601 90 minute simulated lesson)
Learning Objectives:
- understand the difference between information, misinformation and disinformation
- recognize common features of fake news
- become familiar with basic fact-checking questions and strategies
Skills: Students will be able to:
- analyse headlines, images and social media posts
- work collaboratively in groups
- present and discuss ideas in simple spoken English
- use specific vocabulary related to media literacy

Competences:

- develop critical thinking, essential for future tourism professionals
- evaluate the reliability of online sources (reviews, news, social media)
- communicate responsibly in digital environments

Prerequisites

0 Students

- Basic vocabulary related to media and the Internet
- General awareness of fake news (brainstorming-based)

0 Teacher

- Good knowledge of the topic (information disorder)
- Familiarity with fact-checking tools and terminology

Teaching Methods

- Brainstorming
- Cooperative learning (group work)
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- Guided discussion
- Task-based learning
- Use of authentic material

Materials

PowerPoint slides with keywords and examples

Vi sual diagram: ATypes of I nformation Disorder
(Literature: Claire Wardle, Information disorder: Toward an interdisciplinary framework for research and

policy making (2017), https://edoc.coe.int/en/media/7495-information-disorder-toward-an-interdisciplinary-
framework-for-research-and-policy-making.html)

Headlines, images, social media posts (real-world examples)
Projector / Interactive whiteboard
Worksheets

Internet access
Lesson Development
1. Warm-up / Lead-in (15 minutes)
The teacher starts with guiding questions:

What is information?
What is misinformation?
What is disinformation?

Students brainstorm ideas orally. The teacher writes keywords on the board and briefly clarifies
meaning if needed. The activity ends with a short definition of the three information disorders:

Misinformation

Y False information shared without the intent.i
(e.g. wrong dates, incorrect captions, satire taken seriously)

Disinformation

Y False information created on purpose to dece
(e.g. fake news, conspiracy theories)

Malinformation

Y True information used to harm people or orga
(e.g. sharing private information, changing context)

Alternative option: Guided Observation
I f students find it difficult to directly answer
used. In this case the teacher shows the classthedi agram fATypes of I nformat.i

on the interactive whiteboard.

Students are asked to observe the diagram and answer simple questions:
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What do the two circles represent?
What does falseness mean?

What does intent to harm mean?
Which type is in the middle? Why?

TYPES OF INFORMATION DISORDER

FALSENESS INTENT TO HARM

Misinformation

Unintentional mistakes
such as innaccurate
photo captions, dates,

statistics, translations, or
when satire is taken
seriously.

Disinformation

Fabricated or deliberately
manipulated audio/visual
content. Intentionally
created conspiracy theo-
ries or rumours.

Malinformation

Deliberate publication of
private information for
personal or corporate
rather than public inter-
est, such as revenge porn.
Deliberate change of

context, date or time of
genuine content.

3 Types of Information Disorder. Credit: Claire Wardle & Hossein Derakshan, 2017
https://medium.com/1st-draft/information-disorder-part-3-useful-graphics-2446c7dbb485
https://creativecommons.org/licenses/by-nc-nd/3.0/

Using the visual aid, the teacher briefly explains the diagram and gives students a short
definition of misinformation, disinformation and malinformation.

2. Vocabulary & Concept Analysis (15 minutes)
Students are divided into three groups.
Each group receives a slide with keywords related to:

Group 1: Information
Group 2: Misinformation
Group 3: Disinformation

Erasmus+ 55
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Task:

Analyse the keywords
Decide how dangerous each type of content can be
Prepare a short explanation in simple English
3. Introduction to Fact-Checking (20 minutes)
The teacher shows real-world examples:
headlines
images
short videos
social media posts
The teacher introduces fact-checking questions, for example:
Where did it come from?
Who is the author?
Is the author credible?
What is the whole story?
Is it recent?
Is it a joke or satire?

Students apply these questions orally to the examples shown. They are encouraged to justify
their opinions.

4. Group Presentations (15 minutes)
Each group presents its analysis:

definitions

examples

level of danger
The teacher supports students linguistically and encourages active participation.
5. Class Discussion (10 minutes)

Open discussion guided by the teacher:

Which example was the most dangerous?
Why is fake news a problem for tourism and society?

Students express opinions using simple structures.
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6. Class or homewor k: fiVdetityiCand of Fake News?O

Group activity:

- Students create an identity card of a person or organization affected by fake news

- They describe:

o who the victim is
o what happened

(o]

consequences

Assessment for the oral activity:

Criteria

Understandin
g of the Topic

Use of English

Critical
Thinking

Participation
and
Interaction

Excellent (9 1 10)

Clearly
understands and
explains
misinformation,
disinformation and
malinformation.

Uses appropriate
B1 vocabulary and
structures;
communication is
clear.

Correctly analyses
examples and
justifies answers

using fact -checking

questions.

Actively
participates and
interacts in
English.

Good (7 1 8)
Understands
the main

concepts with
minor
confusion.

Uses simple
language with
some
mistakes.

Analyses

examples
with some
support.

Participates
when
prompted.

Satisfactory (6)

Basic
understanding of
the topic.

Limited
vocabulary;
frequent errors
but meaning is
understandable.

Analysis is very
simple and mostly
guided.

Limited
participation.

Below
Standard (<6)

Poor or no
understanding.

Language is
very limited,;
communication
is difficult.

Unable to
analyse or
justify answers.

No or very weak
participation.
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Lesson Idea: Creating Fake News

1 BREAKING NEWS GENERATOR FOR FAKE NEWS (https://breakyourownnews.com/)
I students create their own fake news

1 FILMING FAKE NEWS T Al helps the teacher to create instructions for students to film a
fake news short film:

1 BRING A PICTURE OR STORY THAT IS REAL i HOW TO FIND OUT (LIE
DETECTOR, TINEYE, GOOGLE LENS) i we find out together if it is true or false,
TikTok, geo location (Al) T students bring their own pictures or films that they
check/verify with the tools that we suggest to them and we also check with them.

Suggestion: Fake News Video Project - Student Handout (Chat GPT generated)

Assignment Brief

Your task is to work in groups to create a 607 90 second fictional news-style video. The video should look
realistic but must clearly show that it is fictional. Add the label 'FICTIONAL REPORT i EDUCATIONAL
PURPOSES' as a watermark on screen and include a spoken disclaimer at the beginning: 'This is a
fictional report created for educational purposes.’

Learning Objectives

- Learn how fake news can be created and why it looks convincing
- Understand how to recognize fake or misleading information online
- Practice teamwork: planning, filming, editing, and presenting

Team Roles

- Anchor (news presenter)

- Reporter (on location)

- Guest/Expert/Witness (acted by a student)
- Camera operator / Sound

- Editor (titles, graphics, watermark)

(Roles can be combined if group is smaller)

Safety and Ethics

- Always include the FICTIONAL watermark and disclaimer
- Do not impersonate real people or news channels

- Use only your own footage or royalty-free media

- Get consent from anyone filmed

- Keep content appropriate and respectful

Suggested Tools
Filming:
- Smartphone camera + tripod

- FiLMiC Pro (optional)
- Open Camera (Android)

Teleprompter:
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https://breakyourownnews.com/

- PromptSmart (iOS/Android)
- BigVu Teleprompter

Editing:

- CapCut (mobile)

- KineMaster (mobile)

- DaVinci Resolve (desktop, free)

Graphics:
- Built-in editor titles or simple PNG logos

Sound/Music:
- Royalty-free audio (YouTube Audio Library, Pixabay)

Workflow

1. Plan: Write script (601 90 sec), storyboard, assign roles.

2. Record: Anchor intro, reporter on scene, guest interview, B-roll.

3. Edit: Add watermark, disclaimer, titles, background music.

4. Deliver: Export video + one-page reflection (explain choices and detection cues).

How to Spot Fake News Videos

- Who published it? Check the source.

- Look for disclaimers or watermarks.

- Reverse-image search suspicious footage.

- Check audio/visual consistency.

- Verify facts with official sources.

- Notice odd editing, lip sync, or lighting issues.
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Chat GPT

Gener dati ve

Lar ge
Language
Model s

Pre raiieined 1ot of dat a

Tr ansf otrytpeer of t ¢scphencoiladgy

structure of )nekat awpnks eomks
recognpteodondtoircemcasting the next
word in aésentence

Generative Al

- It generates content based on prompts:
* text, images, video, audio, music, 3D models, computer code ...

- How?

Statistical analysis of the
distribution of syllables,

words, pixels ... Does NOT generate new ideas
Identifies and repeats Dependence on the database

frequent patterns Does not understand social

relationships
Has no sense of empathy
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When prompted with “Is the left brain right brain divide real or a metaphor?” the
ChatGPT-generated text indicated that although the two brain hemispheres are
somewhat specialized, “the notation that people can be characterized as ‘left-brained’
or ‘right-brained’ is considered to be an oversimplification and a popular myth” (OpenAl,
2023).

Reference

OpenAl. (2023). ChatGPT (Mar 14 version) [Large language model]. https://

chat.openai.com/chat
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Lesson PlanUSING RELIABLE SOURCES FOR RESEARCH ON

CURRENT HISTORICAL Ff&ibi®la Fontanel)

Sarpi_ |
By Fabiola Fontanel (English t daschier at 11'S 6Paol

GRADE LEVEL: Grades 11-12
SUBJECT: ENGLISH AND HISTORY
DURATION: 5-HOUR CLASSROOM ACTIVITY + 5-HOUR HOMEWORK

LEARNING OBJECTIVES:

By the end of the lesson, students will be able to:
1. Distinguish between disinformation, misinformation, and malinformation.
2. ldentify characteristics of reliable and unreliable sources.
3. Use fact-checking websites to verify claims, images, and authorship.

4. Evaluate the credibility of online sources before using them in research.

LESSON PROCEDURE:

Part 1: Introduction (30 minutes)
Warm-Up Discussion

Ask students:

- Where do you usually get information about current events?
- How do you know if something online is true?
- Have you ever shared something that turned out to be false?

Write student responses on the board. Introduce the idea that historians and researchers must
carefully evaluate sources before using them.

Part 2: Brainstorming Activity 1 Understanding False Information (60 minutes)
Teacher Presentation

The teacher presents definitions and examples:

1. Disinformation

False information deliberately created and spread to deceive.
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Example: A fabricated news story shared intentionally to manipulate public opinion during an
election.

2. Misinformation

False information shared without harmful intent.

Example: Someone reposts an outdated photo of a natural disaster thinking it is current.
3. Malinformation

True information shared to cause harm or taken out of context.

Example: Private emails leaked to damage someone's reputation.

Visual Brainstorming Board Activity
Students work in small groups to:

- Provide one real or hypothetical example for each category.
- Explain why the example fits that definition.
- Suggest how someone could verify the information.

Groups share their ideas with the class. The teacher guides discussion toward verification
strategies.

Part 3: Evaluating Reliable Sources (90 minutes)
Mini-Lecture: What Makes a Source Reliable?
Introduce criteria:

Author credentials

Publication reputation

Date of publication

Citations and references

Evidence provided

Bias and purpose

Cross-verification with other sources

Introduce the CRAAP Test (Currency, Relevance, Authority, Accuracy, Purpose)

Currency: The timeliness of the informaton. A When was the information p
Has the information been revised or updated? A Do
will older sources work as well? Are the links functional? Relevance: The importance of the

information foryourneeds. A Does the information relate to you
A Who is the intended audience? A Is the informat ]
el ementary or advanced for your neaepeforeA Have vyol
determining this is one you wil!/ use? A Would you
research paper? Authority: The source of the information. A Who i s t he
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author/publisher/source/sponsor? A What are the ai
affiliations? A Is the author qualified to write
a publisher or email address? Does the URL reveal anything about the author or source?

examples: .com .edu .gov .org .net Accuracy: The reliability, truthfulness and correctness of the

contentt. A Where does the information come from? A |Is
Has the information been reviewed or refereed? A
anot her source or from personal knowl edge? A Does
free of emotion? A Are there s pePRulpdsa Gheregsona mmar or
the information exists. A What is the purpose of the informat:i
entertain or persuade? A Do the authors/sponsors |
the information fact, opinion or propaganda? A Do
i mpartial? A Are there political, i deol ogical, cul

The CRAAP Test is an evaluation method that was designed by librarian Sarah Blakeslee at the Meriam Library
California State University, Chico https://drive.google.com/file/d/1H5As]YRY8Dqi76PeKWVRtdhXstW2RE-
Clview?usp=sharing

Part 4: Fact-Checking Practice Activity (60 minutes)
Activity Instructions
Students are given:

- A suspicious news article
- A controversial image
- A social media post about a current historical event

Students must check the claim using fact-checking sites:
1. https:/lwww.factcheck.org/
https://www.reuters.com/fact-check

https://www.bbc.com/news/reality _check

2
3
4. https://www.snopes.com/
5. https://facta.news/

6. https://www.open.online/c/fact-checking/
7. https:/lwww.bufale.net/tag/il-giomale/

8. https://www.ansa.it/ansa_verified

Students may use reverse image search tools such as Google Reverse Image Search or
TinEye to verify photos.

Students identify:
o Who created the source?

o When was it published?
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o Isthe image reused from another event?

o Are other reputable sources reporting the same information?

They may use the CRAAP test (worksheet available at the link above)

Students complete a verification worksheet.

Part 5:

Applying Skills to Research Planning (60 minutes)

Students begin planning a short research project on a current historical topic (for example:
international conflict, social movement) given by the teacher.

They must:

Part 6:

Part 7:

Locate at least three reliable sources

Identify one potential unreliable source and explain why it is unreliable
Verify at least one image

Record and explain fact-checking steps

Properly cite their sources (for documents, materials, photos)

Creation of a multimedia presentation (with Canva, Adobe Web page) 7 5 hours

Prepare an in-depth study of the historical topic they have been assigned, citing the
reliable sources they based their research on.

Ask a Chatbot with a detailed prompt to present the issue you are dealing with, citing the
sources it drew information from.

Compare the content of your research and the text produced by the Al. Find differences
and similarities and eventually investigate into other sources suggested by the Al.
Create a multimedia presentation and present it to the class.

Reflection and Closing Discussion (20 minutes)

Ask students:

Why is verification especially important when researching current historical facts?
How can misinformation affect society?
What responsibility do researchers have?

Assessment

Formative Assessment

Participation in brainstorming activity
Completion of verification worksheet
Group discussion contributions
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Summative Assessment

Students (working in couple or in small groups) will be assessed on:
A research outline

Annotated bibliography with source evaluation

Explanation of how each source was verified

Oral presentation of their research
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history

1. Choose a historical figure you would like to research (from a list of 10 figures suggested
by the teacher)).
2. Using Al, describe:
- the person you have chosen
- his/her achievements and significance
- how he/she influenced his/her time (and the present)
- the key characteristics of the period in which he/she lived
3. Share the fAdialogueo (at |l east 7 prompts) with
padl et , &)

In the next history lesson, the students get a print of their research. Those who worked on
the same historical person come together in groups of 3 and get the following task:

1. Check weather all 3 of you have all the answers as required.
2. Find the differences between the results. Explain, why there are differences.
3. Discuss the effectiveness of the prompts.

Then there will be a discussion with the whole class. The teacher explains what Al is and how it
does work (especially about prediction). The aim is for pupils to use Al in an informed way. Try
out some prompts with your class (e.qg. first few words of the National Anthem vs. other songs)
and discuss the results.

After this part of the lesson the students continue working on their original research:

1. Check the facts of your research (output of Al) with different sources, one must be a
physical book.

2. Document the sources and results of the fact-check and submit it the research sheet.

3. The results are then published together in the correct order in a timeline on a Padlet.
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Best Practicd 9 ~ D a:IPRAOJBEE RAKE NEWS

ByMajda Pog Vrabl, Margit BeéembBhkb Ferlinc and Suzan

¢19 wo9{![¢{ hC ¢19 ttI

Avnapi dzZRSyGa G221 0KS adz2NwSeé

1. Which media do you use to gather information on current topics (daily topics)? Vet podrobnosti
@ Instagram 75 |
® TikTok 81 ]
® X (Twitter) 7 |
® Meta (Facebook) 10 .
@ YouTube * EE—
@ Google News / Apple News 27 —
@ Podcasts 15
N
@ Chat GPT or other Al tool 25
|
® TV 30
|
® Newspapers 7
-
@ Blogs 5
.
@ Others 1
]
0 20 40 60 a0 100
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2. Does your household have:

@ printed slovene newspaper 38
@ digital newspaper 42
@ no newspaper 50

3. Do you still watch classical TV?

& Yes 70
® No 39

4. How badly do you think these media are affected by fake news?

1 e2 3 o4 @5

printed newspapers
Instagram

Tiktok

YouTube

XK (Twitter)

Meta (Facebook)

Podcasts

Co-funded by
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Vec podrobnosti

38%

Vec podrobnosti

36%

64%

Veé podrobnosti

100% 0% 100%
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5. Will Al replace human journalists in the future?
1 star = definitely not, 5 stars = definitely

3.49

Povpreéna
ocena

* % K F 7

Raven 5 [ 18

Ve¢ podrobnosti

Raven 4 . 36

Raven 3 ([ 40

Raven2 [N 11

Raven1 B 4

6. What content should traditional newspaper offer to be of interest to young people?

® Strongly disagree @ disagree @ Agree @ Strongly agree

More sports

More critical reports about politics

More comments/diverse opinions

Basic explanations, e.g. historical contexts

Interactive elements (dialouge between journalist and reader)
More playful elements (e.g. Sudoku)

More illustrations

7. How comprehensible do you find the language of newspaper?
1 star = incomprehensible, 5 stars = very easy to understand

3.53

Povpreéna
ocena

* K & v i
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Veé podrobnosti

0%
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100%

Veé podrobnosti

Raven 4 (I 33

Raven 3 (— 50
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News Literacy 7

wo { |

Summary Participants (96) Questions (21)
All (21)
Question *

1 How often do you follow news sources?

T PN Everyday

| B3 Afewtimesaweek
[ rarely

O wever

Co-funded by
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Report options

[ ¢ ¢ |

Start date: Apr 14, 2025, 1129 AM
End date: Apr 26, 2025, 12:00 PM

Hosted by kahootl3154

g Expanded view g Compact view

Correct/incorrect

32

35
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2  Have you encountered fake news online? Pall
u Yes, once or twica - T4
n I'm not sure - 14
D Yes, many times L] 60
O net that 1 know of . 3
No answer 2
3  Importance of spotting fake news? Scale @)
. 4

|:] 1(Strongly disagree)

[=] = - 18
B 4 -——— 35
‘-.., - E] 5 [Strongly agree) —— 57
Mo answer 2
4 Who do you trust for news? Pall @
I I u 1 don't trust any naws - 15
3 Friends i foliow - 8
[ official news websites — =8
D Teachers or school - 13
Mo answer 2
5 Should media literacy be taught as a separate subject in schools? Scale @
- 13

|:] 1 (Strongly disagree)
= - 2

E]z —— 38

4 18
E] 5 [Strongly agree) - 12
3

Mo answer

the European Union Enriching lives, opening minds.
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6 Reliability of social media news?

Very reliable

Not at all reliable

Sometimes, depending on source
Not really reliable

No answer

7 Have you ever shared news without checking truth?

PN 1 dont thinkso

n I never share news
O Maybe once

D Yes, more than once

No answer

B Very interested

n Somehow interested
D Not very interested
D Not interested at all

No answer

9 True or false: Social media is always reliable

PN ves
finch
g

No answer

Co-funded by
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Poll

Poll

Poll

Quiz

12

13

Ill
R

24

v = 9

X 5
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10 What is media literacy?

Creating media content
Ignoring media content

None of the above

ooocno

Understanding media content

No answer

M Why is fake news harmful?

Improves communication
Increases knowledge

None of the above

oopono

Spreads misinformation

No answer

12 1 would like to learn more on media literacy

B Yes
n No

No answer

13 How to verify news authenticity?

V n Trust first source
n Ignore the news
A O Check multiple sources

[ Askfriends

0

No answer
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Poll

Poll

Poll
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14 What is a credible source?

15 How to spot fake news?

16 What is clickbait?

17 Why teach media literacy?

u Official news site
n None of the above
D Social media post
O =andombicg

Mo answer

PN sslieve headiines
n Ignore details

D Check author credibility

D Trust viral posts

Mo answer

PN Misleading headline
n None of the above
D Scientific report

D Informative article

No answer

u None of the above

n Increases confusion

[} Promotes critical thinking
D Reduces knowledge

No answer

Co-funded by
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Quiz
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18 What is misinformation?

il
=
>

19 How to handle fake news?

20 What is the role of journalists?

,

B —

21 How to improve news literacy?

the European Union

- Co-funded by

oogpoo ooQono oogonl

oogpono

False information

Unimportant infermation

True information
None of the above

Mo answer

Report it

Believe it

Share it

Ignore it

No answer

Spread rumors
Create stories
None of the above
Report facts

No answer

Learn how to fact check

Trust all sources
Avoid news
Educate yourself

No answer
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EVROPSKA NOC RAZISKOVALCEV — oooZnanost!
NAGRADNI NATECA)
RADOVEDNI RAZISKOVALCI: VARUHI ZNANSTVENE RESNICE V SVETU NERESNIC

V okviru Evropske nodi raziskovalcev 2025 Zveza prijateljev mladine Maribor razpisuje nagradni
natedaj oooZnanost! - "Radovedni raziskovalci: varuhi znanstvene resnice v svetu neresnic". Na
ta nacin Zelimo spodbuditi mlade, da preko zanimivih tem razmisljajo o poklicu raziskovalca in
sodelujejo z njim najbliZjo obliko izrazanja. Znanstvenik je danes vec kot le raziskovalec — je
branik resnice, Siri znanje in je pomemben igralec v boju proti dezinformacijam.

KDO LAHKO SODELUJE?
Natecaj je namenjen vsem ucencem osnovnih ter srednjih 3ol v Sloveniji.

KATEGORIE SODELUJOCIH: sodelujoée bomo razdelili na 3tiri starostne kategorije, in sicer:
ulenci 1. triade osnovne $ole (1. 3. razred), u¢enci 2. triade osnovne 3ole (4. 6. razred), uc¢enci
3. triade osnovne Sole (7.—9. razred) in srednjesolci.

KATEGORIJE PRISPEVKOV
V okviru natecdaja zbiramo prispevke v naslednjih kategorijah: likovno ustvarjanje in literarno
ustvarjanje, primerno posamezni starostni skupini. Predlagamo naslednje tehnike ustvarjanja
za posamezno kategorijo:

IDEJA NATECAJA

Prijavitelje vabimo h kreativhemu razmisljanju o poklicu raziskovalca. V svetu, kjer se resnica
pogosto izgublja med laZnimi novicami in teorijami zarot, je radovednost kljuéno orodje vsakega
raziskovalca. Pravi raziskovalec si vedno zastavlja vprasanja, raziskuje, preverja in odkriva nove
poti do znanja. Kako lociti znanstvene resnice od neresnic? Zakaj je pomembno dvomiti,
sprasevati in zaupati preverjenim dejstvom? Na tem natecaju mlade ustvarjalce spodbujamo,
da skozi umetnost in besedo izrazijo svojo radovednost ter razmislijo o vlogi znanosti in
znanstvenikov kot varuhov resnice.

LAZNE NOVICE IN TEORIE ZAROTE? OPOLNOMOCIMO (SE ZA) ZNANOST! (vooZnar n
3 Financira
% P EEIEVENT - Evropska unija
wversity of Marbe s
»Financira Eviopska unija. Za izraZena stalis¢a in mnenja odgovarja samo avtor (ali avtorji) in ne odraZajo nujno stalis¢ Evrc

aiske agencije za raziskave. Niti Evropska unija niti opska izvajalska agencija za raziskave ne moreta biti odgovarn

NACIN IN ROK ZA ODDAJO PRISPEVKOV
Svoje prispevke nam posljite najkasneje do vkljuéno 31. 5. 2025 (do 24.00), na elektronski
naslov: raziskovalci@zpm-mb.si, s pripisom v zadevi »Nagradni natecaj«, ali po posti na naslov:

7ZPM Maribor, Razlagova 16, 2000 Maribor, s pripisom »Nagradni natecaj«. Prispevek obvezno
poimenujte ter pripisite ime in priimek, 3olo, razred ter kontakt avtorja.

Likovni izdelki (ne video izdelki). oddani po elektranski posti. moraio biti v formatu .ine in ne vecdii
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Guidelines: "The use of Large Language Models in School"
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